Functional Behavioral Assessment (FBA)

	Student:  
	KA
	ID#:
	
	DOB:
	  
	Grade:
	

	Special Education: YES
	
	ELL Status: 4
	

	Planning Meeting Date:
	4/16/14
	Follow-up Meeting Date:
	


	Team Members: Ortiz

	Intervention Facilitator: Ortiz & Elysee
	Teacher: A.Elysee

	Principal: Mullen
	Other:


Sources of Information:


Indicate all that apply by listing date that information was obtained:

____ Behavior Checklists
____ Behavioral Observations
____ Record Review  
____Assessments

____ Student Interview 
10/13 Parent Interview

____ Teacher Interview   ____Other

Referral Summary (Presenting Behavior and Strategies Attempted):

Child will scream at top of lungs, hide under tables and on occasion try and escape from area where she is.  Rarely but has kicked and hit teachers.  

	Current Accommodations and Interventions
	Effectiveness and Results

	1.behavior chart
	 works well as it helps to keep behaviors in check

	2. reward system
	works well she strives to earn a prize

	3. self-regulation strategies
	 has been too effective that she independently implements these skills such as flower breathing

	4. transition warnings
	works well to tell students when an activity will end


Instructions: Complete the checklist to identify specific lagging skills (deficits) and strengths that will support the development of these lagging skills. Provide examples for strengths and deficits.  

Assessing Thinking Skills:
	Executive Functioning Skill
Executive function is a set of mental processes that helps connect past experience with present action. We use it to perform activities such as planning, organizing, strategizing, paying attention to and remembering details, and managing time and space.
	Strength
X
	Deficit

	Handling transitions, shifting from one mindset/task to another (shifting cognitive sets) and considers the likely consequences of actions (reflective)

Example:
	
	X

	Sticking with tasks requiring sustained attention (perseverance) and in a logical sequence (organization)

Example:
	X
	

	Reflecting on items simultaneously (working memory) and understands/manages time (concept of time)
Example:
	X
	

	Maintaining focus for goal-directed activities (sustained attention/concentration)

Example:
	X
	

	Language Processing Skills
Language processing refers to the words we use to communicate ideas, knowledge and feelings, and how such communications are processed and understood, ‘how the brain creates and understands language’.
	Strength
X
	Deficit

	Expressing concerns, needs, feelings, or thoughts in words/complete ideas (expressive language/self-awareness)

Example:
	
	X

	Understanding of language structures (syntax) and what is being said (receptive language) 

Example:
	X
	

	Reasoning verbally and thinking logically in language to make verbal connections, see cause and effect, discuss content of the language

Example:

	NA
	

	Emotional Regulation Skills
The ability to respond to the ongoing demands of experience with the range of emotions in a manner that is socially tolerable and sufficiently flexible to permit spontaneous reactions as well as the ability to delay spontaneous reactions.
	Strength

	Deficit
X

	Managing emotional response to frustration so as to think rationally and ability to manage ongoing anxiety or frustration (separation of affect)

Example:
	
	X

	Cognitive Flexibility Skills
The mental ability to switch between thinking about two different concepts, and to think about multiple concepts simultaneously.
	Strength
NA
	Deficit
NA

	Thinking hypothetically or Inferentially (using hypothesis testing, what if understanding), seeing the ‘grays’ in something and Interpreting information accurately/avoiding cognitive distortions
Example:
	X
	X

	Handling changes of the rules, routines, original plan (flexible, manages changes well) and novelty or unpredictability/ambiguity/uncertainty (flexible, compensates, rethinks)

Example:
	
	X

	Shifting from original idea or solution/adapted to changes in plan or new rules by self or others (adjusting the plan, taking into account situational factors)
Example:
	
	X

	Social Skills
The ability to interact and communicate effectively with others.
	Strength
X
	Deficit

	Attending to and/or accurately interpreting social cues and nuances 

Example:
	X
	

	Starting conversations/entering groups/sharing and seeking attention in appropriate ways  (Social Engagement) 

Example:
	X
	

	Appreciating how one’s behavior affects other people, empathizes with others, understands how being perceived by others, and appreciates another’s perspective (Theory of Mind)
Example:
	
	X


Academic Skill Profile: 
	Academics
	Strength
	Deficit

	Mathematical Concepts (Number and Quantity, Algebra, Functions, Modeling, Geometry, Statistics/Probability (Vocabulary, Decomposing/Composing, Calculating, Problem Solving)

Details: 
	X
	

	Sound Knowledge and Manipulation (Alphabetic Knowledge, Phonemic Awareness and Phonics) Decoding (Single, Multiple)

Details: 
	X
	

	Sight Word Knowledge (Ease of learning, Recall Speed and Application, Quantity)

Details: 
	X
	

	Reading Comprehension (Concrete Knowledge, Inferential Understanding, Strategy Use)

Details: 
	X
	

	Reading Structures (Concept of Print, Story Elements, Theme, Plot, Genre)

Details: 
	X
	

	Reading Fluency (Speed, Accuracy, Inflection, Use of Punctuation)

Details: 
	X
	

	Spelling (Sound/letter, Consonants, Vowels, Single/multi-syllable, Sight words)

Details: 
	X
	

	Writing (Ideas, Organization, Voice, Word Choice, Sentence Fluency, Conventions)

Details: 
	X
	

	Print (Writing Fluency and Endurance, Spacing, Letter Formation, Word Processing)

Details: 
	X
	

	Content (Science, Social Studies) Comprehension, Background Knowledge, Connections, Vocabulary

Details: 
	X
	


Student Profile (Use checklist and observations/interviews/assessments to consider strengths):

	STRENGTHS: (Identify at least 3 strengths)

1. Stays focused on tasks

2. Enjoys interacting with peers

3. Able to draw on previous experiences

4.  Understands current math concepts in class

5. Understands current literacy strategies in class


	WEAKNESSES: 

1. Managing emotional response to frustration so as to think rationally and ability to manage ongoing anxiety or frustration
2. Handling transitions, shifting from one mindset/task to another (shifting cognitive sets) and considers the likely consequences of actions
3. Expressing concerns, needs, feelings, or thoughts in words/complete ideas (expressive language/self-awareness)
4. Appreciating how one’s behavior affects other people, empathizes with others, understands how being perceived by others, and appreciates another’s perspective


Description of the behavior(s) of concern defined in specific, observable, measurable terms:  

	BEHAVIOR

(Specific, observable, measurable)

Frequency, Duration, Intensity
	DATE OF ONSET
	ANTECEDENT

Trigger to Behavior

‘Problem to be Solved’
	HYPOTHESIZED

THINKING SKILL DEFICIT
	OCCURS MOST

Who, what

Where
	OCCURS LEAST

Who, what

Where

	a.

scream 
	 Sept.
	 being given a direction opposed to what they want to do
	 social emotional
	 transitions
	 during activities

	b.

suck thumbs
	Sept. 
	
	social emotional
	transitions
	during activities and being engaged


BEHAVIOR INTERVENTION PLAN

A Team Approach to Understanding Behaviors and Prescribing Interventions

1. Replacement Skill Instruction/Environmental Supports:  What specific problems will be solved with the student in order to build better problem solving skills, frustration tolerance, and/or flexibility/adaptability (What coping skills will you teach and coach?   What specific expectations will not be pursued at this time in order to reduce challenging behaviors?)

High priority problems to be solved (be specific on the skills to develop that will help decrease challenging behaviors):

1) Screaming at top of lungs

2) hiding under tables

Unmet expectations to be addressed later (be specific on the what expectations you will reduce in order to decrease challenging behaviors):

1) sucking thumb

2) crying

3) not moving her own behavior pin down


[image: image1]
2. What supplemental direct skills instruction (if any) will be provided (by whom, how often, etc.)?

1) help with transitions daily for all transitions with time warning by teachers

2) expressing self verbally when upset happening when upsets and are given words by teachers interacting with them

3) Cueing the students to find another place to be alone other than under the table this occurs whenever the child presents behavior and the teacher in the room helps to put this in motion  










Adapted Think Kids, 2014, Stefanini


