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Intreduetion

WHY GRAPHIC ORGANIZERS?

A graphic organizer is a visual representation of knowledge.”
— Bromley, Irwin-DeVito, and Modlo

Graphic organizers allow children to make sense of information. They provide
children with a place to start, help them focus on key points, and help structure their
thinking, allowing them to remember and understand what they read and hear. They
help children organize ideas and concepts into a meaningful visual, which is easier to
remember than a long piece of text. Using graphic organizers also helps enhance
group discussion. Organizers help children develop the
necessary skills to become independent, thoughtful learners.
And, they can be used with almost any book!

Neme:_Broo g

Date, ,,J,qﬂk,l’f",,,,
e,,llglu,ng,,,,,

Titls: __S; 1

USING THIS BOOK

The graphic organizers are arranged into the
following categories: pre-reading, character,
sequencing, main idea, vocabulary, reading
response, and nonfiction. Use them however and
whenever they work for you and your class! Each
organizer includes a teacher page explaining the
organizer's benefits, a materials list, an indication of i
when to use it, step-by-step suggestions for use, and
discussion starters. In addition, helpful tips for
adapting each organizer are included. Each organizer
is also shown completed for your reference and
inspiration. (See page 6.)

On each organizer, children have ample space to
write and draw. Drawing is a way that many children
are able to express their knowledge. Some children
may be more comfortable drawing prior to, in
conjunction with, or after writing. Encourage varied
responses and use discussion to expand upon what
children write or draw. Remember, as children learn
to think about what they read, their responses will
gradually become more sophisticated and insightful.

J adjectives
[ words that describe the
cccccccc
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. . e OctobEr 11
There is no right or wrong way to use these

organizers! They can be used to help children of
different ability levels and in different ways. They
can be used for whole group, small group or
independent response. Initially, you might recreate
the organizers on chart paper and model the

Character
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eats mac
Mrs. Twinkle|and cheese

process to the group, then display the enlarged

copy for further reference. Model how to use the
organizer and encourage discussion focused on
specific aspects of the organizer. By modeling and
sharing your thought processes out loud, children will
learn how to use the organizers more independently
over time.

Discussion questions are included for all the
organizers. Use them as suggestions (your goals and
children’s abilities should be your guide). Because
there are multiple ways to complete each organizer,

dre{ ... Danielle oot April 7
Bellloen Retelling

mie:__Corduroy

discussion and understanding should be the focus.
Encourage children to talk about their thinking.
Asking children to elaborate on a thought or to
explain why often develops a deeper understanding
on his or her part, as well as the rest of the group.

You can use the organizers to make assessments
(formal and informal), adjusting your teaching to
the level of children’s understanding. Of course, from
time to time you'll want to evaluate how the
organizers are working. How are children improving?
Are they moving along as readers, and “explorers” of
language? Are they inquisitive? What kinds of
learners are they becoming? How can the organizers
be used to meet the varied needs of the group?

And last—have fun! Graphic organizers provide an
exciting avenue to explore comprehension and
develop a love of reading! This book offers you a
great beginning in using organizers with young
children. Let your experience and your children’s
questions and responses take you the rest of the
way. No two teachers will have the same journey,
but we can continue to share our professional
experiences in order to enhance children’s

understanding and enjoyment of reading, writing,
and sharing.
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IN EACH UNIT

For each of the 30 organizers, you'll find...

an at-a-glance

.mO.TeriOls list and an indication of whether the
indicator of when fo organizer is for pre-reading, teaching
use the organizer character, exploring sequencing,

teaching main idea, teaching
vocabulary, encouraging reading
a brief response, or teaching nonfiction

description of

the organizer's
9 ready-to-reproduce pages

benefits
an example of a
completed organizer
Name: Date:

Pre-reading Penderl
Pre=reading Pendering e e

Children use this organizer to record what they
wonder about the story as well as what they

| wonder...

h

7" know based on the cover, the title and a quick
glance through the book.

- MATERIALS: copies of page 11, pencils

>

WHEN TO USE: before reading

3 DIRECTIONS:

2k Examine the book cover and read the title. Take a
quick glance through the pages of the book. (Do
not read the story, just get a feel for the book.)

74 Have children record the title. They then use the
information gathered to think of a few questions
that come to mind. | wonder... Then record these
thoughts next to the question mark

£} After you read the book, ask children to write -
what they now know to be true under | Know. 25

%Y Use the organizer to encourage discussion

> Before Reading
© Why did you wonder about...?

© What clues lead you to believe that was true assumptions.

¥
or might happen? Go back after reading to

. discuss the organizer in
After Reading relation to the story.
© Did the story follow true to your predictions
or assumptions, or was it very different?
® How do you think the cover and title help
prepare the reader?
A great book for this organizey is:
Grandfather's Journey by
Allen Say (Houghton Mifflin,1993

10 R
ready-to-go tips on how to
discussion questions make the most of
each organizer

easy, step-by-step books appropriate
directions for each organizer
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MEETING THE LANGUAGE ARTS STANDARDS

The graphic organizers in this book are designed to support you in meeting the
following standards outlined by the Mid-Continent Regional Educational Laboratory
(MCREL), an organization that collects and synthesizes national and state K-12
curriculum standards.

Reading: Grades K-2

Uses the general skills and strategies of the reading process

Understands that print conveys meaning (i.e., knows that printed letters
and words represent spoken language)

Understands how print is organized and read (e.g., identifies front and
back covers, title page, author, and illustrator; follows words from left-
to-right and from top-to-bottom; knows the significance of spaces
between words, knows the difference between letters, words, and
sentences; understands the use of capitalization and punctuation as text
boundaries)

Creates mental images from pictures and print

Uses meaning clues (e.g., pictures, picture captions, title, cover,
headings, story structure, story topic) to aid comprehension and make
predictions about content (e.g., action, events, character’s behavior)

Uses basic elements of phonetic analysis (e.g., common letter/sound
relationships, beginning and ending consonants, vowel sounds, blends,
word patterns) to decode unknown words

Uses basic elements of structural analysis (e.g., syllables, basic prefixes,
suffixes, root words, compound words, spelling patterns, contractions)
to decode unknown words

Uses a picture dictionary to determine word meaning

Understands level-appropriate sight words and vocabulary (e.g., words
for persons, places, things, actions; high frequency words such as said,
was, and where)

Uses self-correction strategies (e.g., searches for cues, identifies
miscues, rereads, asks for help)

Reads aloud familiar stories, poems, and passages with fluency and
expression (e.g., rhythm, flow, meter, tempo, pitch, tone, intonation)
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Uses reading skills and strategies to understand and interpret a variety
of literary texts

Uses reading skills and strategies to understand a variety of familiar
literary passages and texts (e.g., fairy tales, folktales, fiction, nonfiction,
legends, fables, myths, poems, nursery rhymes, picture books,
predictable books)

Knows setting, main characters, main events, sequence, and problems
in stories

Makes simple inferences regarding the order of events and possible
outcomes

Knows the main ideas or theme of a story
Relates stories to personal experiences (e.g., events, characters,
conflicts, themes)

Uses reading skills and strategies to understand and interpret a variety of

informational texts

Uses reading skills and strategies to understand a variety of
informational texts (e.g., written directions, signs, captions, warning
labels, informational books)

Understands the main idea and supporting details of simple expository
information

Summarizes information found in texts (e.g., retells in own words)

Relates new information to prior knowledge and experience
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PRE-READING

Pre=reading Pendering

Children use this organizer to record what they
wonder about the story as well as what they
know based on the cover, the title and a quick
glance through the book.

MATERIALS: copies of page 11, pencils
WHEN TO USE: before reading

DIRECTIONS:

10

ik

2

Examine the book cover and read the title. Take a
quick glance through the pages of the book. (Do
not read the story, just get a feel for the book.)

Have children record the title. They then use the
information gathered to think of a few questions
that come to mind. | wonder... Then record these
thoughts next to the question mark.

After you read the book, ask children to write
what they now know to be true under | Know...

Use the organizer to encourage discussion:

Before Reading
©® What did you wonder about...?

©® What clues lead you to believe your
wonderings were true or might happen?

After Reading

@ Did the story follow true to your predictions
or assumptions, or was it very different?

©® How do you think the cover and title help
prepare the reader?

Remind children that we
really don't know what will
happen in a storg before
we read. Rather, they
should record observations,
interpretations, and
assumptions.

Go back after reading to
discuss the organizer in
relation to the story.

A great book for this organizer is:

Grandfather’s Journey by
Allen Say (Houghton Mifflin,1993)

First Graphic Organizers: Reading © Rhonda Graff Silver, Scholastic Teaching Resources




Name: Date:

Pre=reading Pendering

Tifle:

| wonder...
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PRE-READING

Think 1 ©Over T

tte:_The Relatives Came

Read the title and skim the book.

o e o —2r REFLEPEP RS

Children use the title and pictures of a book to
recall situations they've experienced.

What | think about when | read the title:

playing games with my cousin
my Mom

Thanksgiving dinner
my brother

WHEN TO USE: before reading | e e

MATERIALS: copies of page 13, pencils, crayons

DIRECTIONS: ? family } ? visit }

ﬂ Have children record the title on the line. Look at
the book, read the title, and note the cover S~
illustration. Take a quick look through the book, : g 1
noting any special illustrations. (For chapter d
books with fewer illustrations, note chapter titles.) i 13

Words | think about
before | read:

@ Encourage children to think about how what they
have seen or heard from the book relates to their
own lives. Does the title remind you of anything?
Do the pictures make you think about anything in TDEDQ

your own life?
When encouraging children

@ Encourage children to write their responses in the to record responses, allow
top box. them to choose between
written and illustrated
é} Children use the bottom four boxes to record responses. Or, they may
words that come to mind when they think about choose to respond both

the story or chapter. ways.

. , . Help children label or
QE) Use the organizer to encourage discussion: provide captions for the

@& Have children share their work and briefly tell illustrations.
about its relation to the story.

©® Have children share the words they wrote.
Ask, Why did you choose that word? How
does it connect to the story?

A great book for this organizer is:

The Relatives Came by
Cynthia Rylant (Macmillan,1985)

12
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Name: Date:

Think I Over

Tifle:

Read the title and skim the book.

o L=) =] L~

What | think about when | read the ftitle:

Words | think about

before | read:
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PRE-READING

Predict & Cheok |~ ~ro.

tiie:_Stellaluna

Predict After Reading
Children will make predictions before and o
during reading, then confirm or correct their mpéq
predictions after they read. e AFefh
MATERIALS: copies of page 15, pencils, crayons make friends Flitter, and Flap

) bi o
WHEN TO USE: before, during, and after reading

Moo /MY

YT Mpsd

DIRECTIONS: mﬂ Q
LTSN

p 25 FAOR)

ﬂ Have children record the title. Take a quick look Stellaluna will Stellalund’s mom
through the book and have children make a first find her mom. | finds her.
prediction. Have children write the prediction on
the lines in box A1 and record the page number. 15
Space is provided to illustrate as well.

@ Begin or continue reading until an appropriate
prediction point. Have children make a second
prediction and write it on the lines in box B1. m@

Ilhey can then record the page number and il S Bl L mn A EAR
lustrate. prior to distributing the pages.

@ Continue reading until the end, then go back and Consider having the children
have children reread their predictions. Help choose the prediction points
children complete the After Reading column. as they read

(Children reread prediction A1. Then record and
illustrate the actual happenings in box A2. Do the
same for prediction B1 in box B2 respectively.)

é} Use the organizer to encourage discussion:

@ What clues did you use to make your
predictions?

©® How accurate were your predictions?

© Why is it a good reading strategy to predict
as you read?

A great book for this organizer is:

Stellaluna by Janell Cannon
(Harcourt Brace, 1993)
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Name:

Date:

Prediet & Cheelz

Title:

Predict

After Reading
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CHARACTER

The Preel Is in the Charaecier

Children will make inferences about a e Luke oo May 9
character, providing proof from the o Coppleton seastes

H H Draw the character. 100
story to support their conclusions. I‘""’"" “‘T Proof j

MATERIALS: copies of page 17, ?
pencils, crayons “Poppleton didn’t wo
WHEN TO USE: during reading, at lipopp.emn hurt- Cherry Suess feelings.
end of book T SO
Character Traits B. .

DIRECTIONS: A ki

B.thoughtful | Filimore when he was sick. ™

ﬂ Have children choose a character from &
the story and write the character’s name
in the box labeled “character's name.” They can
then draw the character.

@ Have children identify character traits based on
what they read. They then list these traits next to

A and B.
@ Have children go back in the story to find specific m@g
parts that show, support, or prove why the
character exhibits the given trait. They record the Provide a short explanation
proof in the box on the corresponding lines, of traits prior to using this
A and B. organizer. Discuss specific
children’s traits, to
é} Have children illustrate in the boxes provided. personalize the concept.
Have children work in
g) Use the organizer to encourage discussion: small groups to complete

& How do you feel this trait helps or hinders an organizer together

the character in the story?
@ Is the trait positive or negative? or both?

@ What is the connection between the trait
and the proof?

©® Do you possess any traits similar to ) L
Poppleton by Cynthia Rylant

©® What traits would you use to )
(Scholastic, Blue Sky Press, 1997)

identify yourself?

16
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CHARACTER

characier Connecliion

Children will note a character’s feelings
throughout the story, using specific incidents to
support their conclusions.

MATERIALS: copies of page 19, pencils, crayons
WHEN TO USE: during or after reading

DIRECTIONS:

ik
2

3

q

18

As you read, help children note times when a
character in the story exhibits a particular feeling.

Have children record the title. Help children
locate and record the page on which a character
is happy. (Not all books have page numbers. This
step is not critical, but it helps children recognize
where information is in a text.) By drawing or
writing, children show how they know the
character is feeling that way.

Children continue identifying the character’s
feelings and supporting their judgments, based
on proof from the story.

Use the organizer to encourage discussion:

@ Why did the character feel a certain way?
How do you know? (Did the text tell you, did
you figure it out from an illustration, or did
you gather other information and infer that
the character felt a certain way?)

©® Why is it important to recognize how a
character feels?

©® What makes a character’s feelings change
over time?

Name: DdVe Date: Ilqy 2Q
Characier Connesiion

Character:
Mrs. Wishy-Wdashy
Title:

_Mrs. Wishy-Washy

page(s) | Proof. Write or draw.

She likes giving
the animals a
bath.

The animals
made d mess!

nappy @ 14
@ 9
surprised

Too much mud!

19

Tlips

Provide a page number
and have children
identify the feelings of
the character at that
point in the story.

Fill in the last line with
another feeling before
distributing the handout.
Have the students
support it.

A great book for this organizer is:

Mrs. Wishy-Washy by Joy Cowley
(The Wright Group, 1980)
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Name: Date:

Charecier Conneciien

Character:

page(s)| Proof. Write or draw.

sad

S
©
O

19
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CHARACTER

cCheracter Change

Children will notice how events in a ome Mimi oo April 15
story can influence a character’s beliefs, | | Charasicr Changs
. . : _The Orange Splot __ Mr. Plumbean
dct'ons’ qnd feethS. ; Title character’s name
In the beginning... In the end...
MATERIALS: copies of page 21, pencils ? . ?
Mr. Plumbean wants _He was happy being
WHEN TO USE: after reading clse on his neat 1s different
street
DIRECTIONS:
ﬂ Have children record the title and
character on the lines. Discuss the } }
character in terms of how he or she R

looks, acts, and feels, and what he or she
does and says, at the beginning of the
story. Have children record this information under
the box labeled, “In the beginning...”

@ Do the same at the end of the story. Children
record this information in the box labeled, “In the

end...” m@

@ Use the organizer to encourage discussion: Elaborate on this organizer
by creating a timeline of

events showing how the
@ Do you think the change was for the better? character changes and

Why or why not? how the changes impact
the story as well as the
other characters.

©® What events caused the character to change?

© How does the behavior of the character
impact the other characters?

A great book for this organizer is:

The Orange Splot by
Daniel Manus Pinkwater
(Scholastic, 1993)

20
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Date:

Name:

character’'s name

Characier Change

Title

In the end...

In the beginning...
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CHARACTER

Same & Diferent

ate: Dec. 4

Children will compare and contrast  vone_Ari

characters using a Venn Diagram.

MATERIALS: copies of page 23,
pencils, crayons

Same & PifFerent
Mufaro’s Beautiful Daughters

Title:

WHEN TO USE: during reading,
after reading

DIRECTIONS:

ﬂ As a group, choose two characters from
the story. Have children record the title

and characters on the lines.

@ Have children compare the characters and
determine what they have in common.
They write what is the same in the middle section
of the Venn diagram.

@ Have children contrast the characters and
determine what is different about them. They
write this information in the respective outer
sections of the circles.

é} Use the organizer to encourage discussion:

@ After noting the similarities, do you think it is
important for these characters to be alike?
How does it help make the story more
interesting?

@ After noting the differences, do you think
their differences are important to the story?
Why?

© Choose one word to describe each of the

Consider comparing and
contrasting the same
character at different
points of the story, or at
different points of the
character’s life.

Fill in part of the organizer
and let the children
complete the rest in a
small group or
independently.

two characters. Do you think they are more
similar to each other or more different?

@ s the relationship between characters
important to the story? Why or why not?

A great book for this organizer is:
Mufaro’s Beautiful Daughters

by John Steptoe (William

Morrow, 1987)
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CHARACTER

character
Repert

Using text references and inferencing
skills, children gain a deeper understanding
of character.

MATERIALS: copies of page 25, pencils
WHEN TO USE: after reading

DIRECTIONS:

ﬂ Be sure children have an understanding of verbs
and adjectives. Then, begin with a discussion of a
given character. Have children record the title and
character on the lines, then draw the character’s
face. Then have them list specific actions of the
character under the “verbs” heading.

@ Have children generate a word list to describe the
character, recording the “adjectives” under the
adjective heading. (Some of the descriptors
might be directly from the book, but many will be
inferred.)

@ Use the organizer to encourage discussion:

©® What behaviors or situations in the story
support the adjectives you chose?

© How do the verbs you listed relate to the
adjectives you listed?

A great book for this organizer is:

Amazing Grace by Mary Hoffman
(Penguin Putnam, 1991)

24

Name Jule_y vare: NOovember 4
character Repert

ite:_ Amazing Grace
character._Qrdce
verbs

actions the
character does

adjectives
words that describe the
character

‘wanted

——— e A— e A e e A e
25

Tip

Provide simple scenarios to
help develop inferencing
skills. For example: The girl
ran into the room with a
big smile. She raised her
hands in the air and
shouted, “Yes, we won!”
How did the girl feel?
Explain to children that the
text did not tell us the girl's
feelings directly but we
inferred from her behavior
that she was Bappg. Sauy,
Let's look at the story we
read and do the same
thing for the character.
How can we better
understand and describe
the character?
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Name: Date:

Characier Repert

Title:
Character:
verbs adjectives
actions the words that describe the
character does character
— S S el i
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CHARACTER

character Columns

Children will analyze a character by toneLaurey swe- October 11
identifying what he or she sees, and Charaster Celomns
o i Title: Qll ySglI”le] umn Character: th ysgll I)E nu
does, feels and thinks throughout A S S
a sfory. sees g’l T’%does @ feels @ thinks
) ) i parents grows bad after | her name is
MATERIALS: copies of page 27, pencils classmates |goes to nglsnegd perfect
. . hool i
WHEN TO USE: during reading, Mrs.Chud (€ ‘:° good about sy
. . ears madc er nhame
after reading Mrs. Twinkle \and cheese | . oy | Mrs.Twinkle
dreams her is a wonder
name is Jane
DIRECTIONS: blushes
ﬂ Have children record the title. They then |8 = —=>—— %% —— 5~

identify a focus character and record the
character’s name on the line at the top
of the page.

Review the four columns. Begin by asking,
What are some things the character saw in this
story? Continue through each column in the
same manner.

Have children work in
groups and give each
group a different
character from the same
storg. Then have each
group share their
character analysis.

@ Have children write or draw what they remember.

é} Use the organizer to encourage discussion:

© How does what the character sees (does,
feels, thinks) impact other characters in
the story?

This organizer can also
help with pre-writing an
autobiographg or a

©® How do the actions or feelings of the biography.
character change, if at all, in the story?

What caused these changes?

A great book for this organizer is:
Chrysanthemum by Kevin Henkes
(William Morrow &

Company, 1991)

26
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Date:

Characier Callumns

Name:

Character:

Title:
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CHARACTER

Characier Comparisen

Children compare and contrast
themselves to a character in a story.

MATERIALS: copies of page 29,
pencils, crayons

WHEN TO USE: after reading

DIRECTIONS:

ﬂ Have children write the title on the line.
Have children record a character’s name
on the line at the top of one circle. Then

PN R J—— v Fadd Ll FEL

nara s, ecenddlred W e

Chgrrlld el
VB e [ Rl

H‘ Title: Wembg,y\n No[[igia
- =

FeliFals & bl |
= T e A T

TR ..h-‘.*-._ L AT

sprd g T WAl o ipem vd
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have them record their own name at the
top of the other circle.

@ Have children ponder any differences between

themselves and the chosen character, and record

these differences in the outer circles.

@ Have children ponder any similarities they share

with the chosen character, and record these
similarities on the lines in the middle area.

é} Use the organizer to encourage discussion:

©® Do you think you share more similarities or
more differences with this character? Why?

@ What type of relationship would you share
with this character if you had the chance to
meet? What makes you think this is true?

28
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Tlips

Help children choose
characters carefully so
that theg can relate to
them in some wagy.
However, it's fine if a child
does not feel he or she has
angthing in common with a
character. This might lead
to an interesting discussion!

Encourage children to
respond using speciFic
details.

A great book for this organizer is:

Wemberly Worried by Kevin
Henkes (HarperCollins, 2000)
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SEQUENCING

Sequence Clirecle

Children will retell a story using
transition words to convey the passage
of time or sequence of events.

Nai

me:

Carolyn oate: November 10

Glirele
e _Frog and Toad Together

DIRECTIONS:

MATERIALS: copies of page 31,
pencils, crayons

< seeds but they

WHEN TO USE: after reading

Have children fill in the title, then

“Toad read

stories and

identify the four main events in the

story. (This will take practice and
modeling for young children. Identifying
the beginning and ending first may help.)

Have children begin with the top left quarter and
write the first key event, beginning with the words
“First..."” or “In the beginning...”

Children follow the arrows and record the next
two key events in sections two and three
respectively. They should preface each statement
using transition words such as next and then to
note the sequence of events. Then, they record
the ending in the last remaining quarter,
beginning with “Finally...” or “In the end...”
Children can illustrate each quarter.

é} Use the organizer to encourage discussion:

©® How did the first event impact the second
event? How did the second event impact the

third?

©® How does the author let you know time is
passing? (Phrases like That night, All the next
day, At last help show the passage of events.)

@ There are other events that we did not
include. Why are the events you chose
considered important?

Children may choose to
illustrate before, or instead
of writing. This is a helpFul
way for mang children to
organize the sequence in
their minds. They may then
use the illustration to guide
a verbal response.

A great book for this organizer is:

Frog and Toad Together by
Arnold Lobel
(HarperCollins, 1971)
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Date:

Name:

Sequence Girele

Title:
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SEQUENCING

Name: K]m Date: Feb 11

[IDQ @88@8 Time

tle:_A_Chair for My Mother

Do g —— X h B S, J he X
Many times story lines change from the R P e o R P
present, to the past, to the future and -

. : : : N =
possibly back again. Children will use RN IS B S
this organizer to recognize and Theairl | The airl | Thev all | They bein
understand time changes in a story. tells about | tells about | would like | home a

the coin the fire to have a | new chair..

MATERIALS: copies of page 33, Jar|longago. |chair |

pencils, crayons
BT T T e T o T Y

WHEN TO USE: during reading,
after reading

DIRECTIONS:

ﬂ Have children write the title of the book at the top of
the page. m@

@ Read the story together. Discuss the concept of time frame :
Tell children that
as you move through the story. Ask, When does the story : i
beain? D + beain in th 2D “ h the entire organizer
egin? Does it begin in the present? Does it have a SRt Tt 8
flashback? Does it move into the future? Help children note will depend
key words that express time and time change. i Erss 8 1 =
there are multiple
time changes in the
story.

@ On the lines, have children write the words, phrases, or
events that let them know there is a time change, and
illustrate in the space provided. Some books will have only
one or two time changes. (Some books have none, so be
sure to pre-read before using this organizer.) Help children
continue to note any time changes by checking the boxes
and identifying what took place and when as the story
progressed.

Explain the literary
term flashback.

4} Use the organizer to encourage discussion:

@ How did you know there was a time change? Did the -« ...t
author use special words to let the reader know? What A great book for this
words were used? organizer is:

©® How does the author let you experience the time A Chair for My Mother
change? Do the characters change? Does the by Vera B. Williams
setting change? (William, Morrow &

@ Why would an author need to change a time period Company, 1982)

in the middle of the story?
32
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SEQUENCING

Balleen Retelling

Children will retell a story, using the structure of
beginning, middle, and end.

MATERIALS: copies of page 35, pencils

WHEN TO USE: after reading
DIRECTIONS:

ﬂ) Together, identify the key points of the story.
Decide on the important parts of the beginning.
Children record this information in the
“Beginning” balloon.

@ Help children complete the "Middle” balloon by
writing or drawing about what took place in the
middle of the story.

@ Children fill in the “End” balloon with information

about the story’s conclusion.

é} Use the organizer to encourage discussion:
©® How did you decide what was important?

© Did the “Beginning” impact the “Middle”
and "End” balloons?

Name: DQIIie“e Date: Ap[ ” Z
Belleen Retelling
Tie:__Corduroy
Middle
Corduroy goes
sedrching for
his missing button.

Beginning’

35

Have children change the
ending, then discuss the
differences between the
real ending and the new
ending.

Provide the option of
illustrating, rather than
writing, the beginning,
middle, and end of the

story.

A great book for this organizer is:

Corduroy by Don Freeman
(Viking Penguin,1968)
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Name: Date:

Balleen Retelling

Tifle:

Beginning

35
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SEQUENCING

name:ESther oare May 2
G> g @E’) ory Hap

me:_ Caps for Sdle

Characters Setting

Children will identify the characters, setting, seddle in a touwn
conflict, and resolution of a story. _monkeys § in the country

MATERIALS: copies of page 37, pencils

WHEN TO USE: after reading

Problem (confiict)

DIRECTIONS: | The monkeys
§ _copied the
ﬂ Have children record the title at the top of i peddler when
M _he threw down

the page. his hat

@ Help children recall the characters in the story
and decide who the main characters are. They
record information in the “Characters” section.

37

@ Help children identify the setting, and discuss the
fact that the setting may change throughout the
story. Children record this information in the Tﬂ[ﬁ)@
“Setting” section.

. . Model how to use
4} Together, identify the problem of the story. (Be IRIRLEN L P IEARER Y

?;er; that notdevE.ry's’;ory ha§ a prok}zlen}.) s paber orithe Bostd)lso
ildren record this information in the “Problem ShAg et IRt p L LAk ]
section. Discuss how the problem is solved and g yeaR) AR LRRs AT}
have children record this information in the

. : Child illustrate and
“Problem Fixed" section. A TN

label the parts of the story
before theg start to use

g)) Use the organizer to encourage discussion. Ask: i y
this organizer.

@ What makes a character a main character?

@ Which characters are involved in the conflict,
if any?
@ Does the setting play a role in the conflict?

@ Are there alternative ways to solve the
problem?

A great book for this organizer is:

Caps for Sale by
Esphyr Slobodkina
(Addison-Wesley, 1940)

36
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Name: Date:

Stery Hap

Title:

Characters

‘E o MM VW T E AL | e o T R LT LA}

\
]
]
|
y
:
g
Problem (conflict) E Problem Fixed (resolution)
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SEQUENCING

Beglnninge..lliddle...End

Children will identify the beginning, middle, and
end of a story.

MATERIALS: copies of page 39, pencils, crayons
WHEN TO USE: after reading

DIRECTIONS:

ﬁ Have children record the title. Then have them
identify the key events that occur at the
beginning of the story. They can write it in the
box labeled “In the beginning...”

@ Have children identify the key events that occur in
the middle of the story, and complete the box
labeled “In the middle...”

@ Have the children identify the key events that
occur at the end of the story, and complete the
box labeled “In the end...”

é} Use the organizer to encourage discussion.

©® How does the beginning event affect what
happened in the middle?

@ When do we meet the main characters?

@ When do we find out about the problem?
(if there is one)

© When is the problem resolved?
@ Do the characters learn anything at the end?

©® When does most of the action take place?

A gredt book for this organizer is:

Miss Nelson Is Missing by Harry
Allard (Scholastic, 1977)

Matty Hay 31

Hiss Helson 1

her class. The children dre

misbehaving.

e

In Be bogimedng. ..
Hiss Helson is having irouble with

Hiss Nelson didn’t come ta schoaol. d
r Hiss Yicla Swamp was her sub !

cnd she was mean.

in e e
J Miss Nelson ceme back and the |

children were glad. Was Miss l,*
g Swamp redlly Miss Heleon? E

Tips

Sometimes it is challenging
to identify the key points in
a story. This organizer
helps children focus on the
important points.
Condensing the story into
three main sections
encourages children to
differentiate between the
main points and the details.

Encourage children to use
sophisticated words such
as conflict, resolution,
and resolved as they
discuss their work.
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Name: Date:

Beglnnings.lliddies..End

Title:

In the beginning...
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MAIN IDEA

An Impert@nt Pelint

Children will identify an important point from a vare_Janine oo January 5
story and write key information supporting the An Empertant Peim?

Book/Topic: Rainforests

point.

MATERIALS: copies of page 41, pencils

WHEN TO USE: after reading

DIRECTIONS:

ﬂ Have children record the topic and/or title. Then
have them identify a key point from the story and
write it on the lines next to the index finger.
(There may be more than one, but have them
focus on one for this activity.)

@ Help children use the book as reference to find o
three key words or phrases that support the — —_— —
important point. They record each of these
points, one on each finger.

@ Use the organizer to encourage discussion: m@@

@ What helped you decide what the important

point would be? Try using this with a

nonfiction book.
@ What is the difference between the "index

Thi b d to hel
finger”and the "other fingers”? Is can be used to help

children organize and
@ Share the important points. Children may complete small research
have different views about what is important. projects.

A great book for this organizer is:

The Great Kapok Tree
by Lynne Cherry (Harcourt Brace
Jovanovich, Inc., 1990)

40
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Name: Date:

An Impertant Pelnd

Book/Topic:
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MAIN IDEA

Seoops ov betalls

Children will identify the main idea of a story,
using three detdils to support their conclusion.

MATERIALS: copies of page 43, pencils, crayons
WHEN TO USE: after reading

DIRECTIONS:

ﬂ Help children determine the main idea of the
story and write it in the box at the bottom left.

@ Children fill in the ice cream scoops by writing
supporting facts. Children might also draw the
supporting facts.

@ Use the organizer to encourage discussion:

© How do the details support the main idea?

©& How is a cone like a main idea? (it “carries”
the details/scoops)

® How did you decide what the main idea was?

4?2

Name: U“ Date: Md[‘Ch 9
@l Detalls

Title: Ell er —

different

43

Tips

Provide the details and
have children determine
the main idea.

Provide the main idea and
have children complete the
details.

A great book for this organizer is:

Elmer by David McKee (William
Morrow & Company, 1968)

First Graphic Organizers: Reading © Rhonda Graff Silver, Scholastic Teaching Resources



Name: Date:

Seoeps of Detalls

The main idea is...
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MAIN IDEA

Hain Icdea Celebration

Children will identify the main idea of a story and vare_ Donald  owe June 4
give examples to support it. ol fm’r
Title: _LL€0O e Ldare

Bloomer

MATERIALS: copies of page 45, pencils, crayons
WHEN TO USE: after reading

DIRECTIONS:
ﬂ Have children fill in the title of the book.

@ Help children identify the main idea of the story
and record it in the birthday cake. They can
also illustrate the main idea on the other side of
the page.

[ Detail

A watched
bloomer doesn’t
bloom.

@ Have children identify three details that support
the main idea and record them in the birthday
presents.

45

é} Use the organizer to encourage discussion:

©® How did you choose the main idea? Tﬂ@g
© How do the details help support the Supply the main idea and
main idea? have children fill in the

@ Are there any other details you would add? details.

Supply the details and have
the children identify the
main idea.

A great book for this organizer is:

Leo the Late Bloomer by
Robert Kraus (HarperCollins, 1971)

44
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Name: Date:

[Hain Zdea Celebration
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MAIN IDEA

The Halin Idea Bex

Children will identify the main idea of a vome:_SUzaNNE o February 10
story, and provide two detdils that support The Haln

Tie:  Swimmy

MAIN IDEA JI—W

the main idea.

MATERIALS: copies of page 47, pencils

WHEN TO USE: after reading canbring'good -
resuftsTTT
DIRECTIONS: ({

ﬂ Have children record the title at the top of
the page.

Aﬂ The littte

@ Have children identify the main idea of the story
and write the main idea in the crayon box at the
top of the page.

other fish.

47

@ Then, help them identify two details in the story
that help support the main idea. They record
these details on the lines under the crayons.

é} Use the organizer to encourage discussion: m@g

©® Why do you think the author wrote this story?
(Discuss the author's purpose by noting what
the main idea is.)

Young children will need
many examples and
modeling to begin to

@ Did the author tell us the main idea directly understand this concept.
or did he or she show us the main idea by Provide them with plenty
something that happened in the story? of practice before they

complete this organizer on

@ Why are the details important? Do they help
us determine the main idea?

their own.

It may be easier to identify
some details first and then
use them to determine the
main idea.

A great book for this organizer is:

Swimmy by Leo Lionni
(Alfred A. Knopf, 1963)

46
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Name: Date:

The Hain Zdea Box

Tifle:

MAIN IDEA <R ==}
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VOCABULARY

Wendreous, Wendreus Weres!

Children will find interesting words and phrases
in d book and learn dbout the importance of
interesting word choice in reading and writing.

MATERIALS: copies of page 49, pencils, crayons
WHEN TO USE: during reading, after reading

DIRECTIONS:

ﬂ Have children record the title.

@ Discuss the author’s purpose. Is the author trying
to inform, entertain, or persuade? Children write
to inform, to entertain, or to persuade in the box.

@ Have children identify any words or phrases that
strike them as interesting, new, or fun. Tell
children to choose words or phrases that sound
special to them.

é} Have children illustrate one of the words or
phrases and write a personal response.

@ Use the organizer to encourage discussion:

@ Share the responses. Some words may need
clarification. Many times the language is best
shared aloud to accentuate the beauty and
rhythm.

@ What did the author mean when he or she
used that word? How else can you say that?

©® Why did you choose that word or phrase?
Was it different? Fun to say? Did you
understand it?

Name: KiShG Date: JQIIUQIy 1Q
Wendreus, Wendreus

tte:__Come On, Rain!

Author’s T
P‘"p°se§ to entertdin §

Wondrous Words

49

Complete this as a class,
with you acting as scribe.

Keep a class list of
interesting language or
wondrous words. It will
help children appreciate
language and inspire them
in their writing.

A great book for this organizer is:

Come On, Rain! by Karen Hesse
(Scholastic, 1999)
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Name: Date:

Wendreus, Wencreus Werdsl

Tifle:

Author’s
Purpose’

Wondrous Words

49
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VOCABULARY

Buehet eff Weords

Children will learn new vocabulary from e Glenn e Tune 4
a story by daccessing prior knowledge. Pnehel of TErel 4 Cloak
I think it means...
MATERIALS: copies of page 51, @ something like
- | _a cloak.
Other words it reminds me of...
DIRECTIONS: ' ool
. . . clothes
ﬂ Record the title at top. Prior to copying )

the reproducible, fill in a focus word

It means...

from a story in the blank box (bottom Word:
left). Fill in the bucket with a quote from

15

the book, showing how the word is used

J@gk;%igﬂpg_oﬂggj—

in context. Then, copy the page for
each child and distribute.

N

Read the word and the sentence aloud.

Ask children to think about what the word means
and record their thoughts in the top box. Then
ask children to think of any other words the focus
word reminds them of, and record their answers
in the middle box.

G

é} Together, guide children to a final conclusion as
to the definition of the word using children’s
responses. Record the final definition in the box
labeled, “It means...."”

@ Use the organizer to encourage discussion:

@ How can we use the story to help us figure
out the meaning of the new word?

©® What are some other strategies we can use
to figure out what a new word means when
we are reading a story?

50

Tips

Use the new word in
conversation during the dagy.

Refer to the vocabulary
strategies often. Extend
these strategies beyond
this specific lesson into
everyday situations, to [f)elp
children continually
improve their vocabularies.

A great book for this organizer is:

Charlie Needs a Cloak by Tomie
dePaola (Simon & Schuster, 1973)
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Date:

Name:

Other words it reminds me of...
It means...

| think it means...

Title:

Pucket of Words
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READING RESPONSE

8 %[DC{]Q[POOO

“Wondering” helps children build comprehension
by questioning and thinking about what they
read, ultimately thinking about a text more
thoroughly.

MATERIALS: copies of page 53, pencils,
crayons, copy of book read

WHEN TO USE: during reading, after reading

DIRECTIONS:

ﬂ Have children record the title of the story. Read

3
q

S

part of the story aloud. (In a chapter book, read
at least through chapter two before noting a
stop point.) Stop reading at a particular point
and record the page number on the line at left.

Invite children to wonder about something that
happened, predict what might happen, or relate
the story to personal experience ("l wonder if it
will turn out like the time I..."). Record this
information under the corresponding “I Wonder”
column.

Have children illustrate the “wonderings.”

Continue reading until the next stop point, then
repeat the above. Do the same at the end of
the story.

Use the organizer to encourage discussion:

© How did your wonderings change the way
you read the rest of the story and thought
about its characters?

g
1 Wonder
' pif | Wy .*
T
LJ,_-'? .:. L '-.Ll"i-l' Wi
‘}":* | A ool by,
L |
v -'"Ir o Y
L s
£ S, Mok, s
g & gy & i
; .,l"- e Wk a0
i 3}
- - 'ﬂ

[ on s = T T

Children might choose the
stop points, or the stop
points can be chosen at
random during reading.

Fill in the stop point page
numbers before you
distribute the handout.

A great book for this organizer is:

Magic Tree House: Dinosaurs
Before Dark by Mary Pope
Osborne (Random House, 1992)
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Name: Date:

'I"-' - & = - ] = -H

e 1 wonder

* 9

.‘ 777777777777777777777777777777777
u

end
of
story
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READING RESPONSE

@ Q@@ﬁ m 8@@ vome_Jackie o Sept. 21
@ @ @uestien Tl

tile:__Ddndelion

Children will identify important information from F? Dandelion
the story by answering the “five W” questions
(who? what? where? when? why?). wrat? | ndelion isn't recognized at
@ his friend Jennifer Giraffe’s.
MATERIALS: copies of page 55, pencils, crayons

Where'

~

‘ Jennifer Giraffe’s house
WHEN TO USE: after reading -
;( When?
DIRECTIONS: < | Saturday afternoon
Q@% ?
ﬂ Have children record the title. v | Dandelion had fancy har

and his friends didn’t
recoghize him.

o@_

@ Looking through the book, have children go back
and identify the who, what, where, when, and why 55
of a story. They can fill in the boxes with pictures,
words, or both.

@ Use the organizer to encourage discussion: Tﬂ[ﬁ)@
©® What do all of these question words have in
common? (All begin with w.) Fill in ’fh@FbOXiS'éUifh
©® Could any of the question words have several f;clt:gz,s SURR IR

different answers? Why?
Consider filling in the

© What is another question word? Hint: It boxes with partial
begins with H. statements and having
children complete the
sentences.

A great book for this organizer is:

Dandelion by Don Freeman (The
Viking Press, Puffin Books, 1964)

54
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READING RESPONSE

Lef’s Cemparel

Similar to a Venn Diagram, this organizer
dllows children to compare and contrast
two versions of the same story.

MATERIALS: copies of page 57, pencils
WHEN TO USE: after reading

DIRECTIONS:

ﬂ After reading two versions of the same
story (such as “Little Red Riding Hood,”
“Goldilocks,” or any familiar tale),

. Name: Adam Date Eebtuqry 19

¢ ine: Little Red Riding Hood Title:
¢ autnor: Lisa Campbell Ernst: Author: _Brothers Grimm

LS

Lets Compare!

/d
wore jacket with loved wore soft red
red hood ove velvet cloak

grandma
brought grandma met brought grandma
i ake and win

muffins and bad wolf cake wine
lemonade

. grandma lived
grandma lived ﬁf‘bsi in forest
on prairie

record the titles and authors of the
books at top.

@ Invite children to think about what was the same

and what was different in the stories.

@ Have children record the similarities on the spine
of the book. Have children record the differences

on the pages of the book.

é} Use the organizer to encourage discussion:
@ Which version did you prefer? Why?

Tlips

Instead of books, try
comparing and contrasting
a book to a movie or video.

Invite children to write
their own version of a
familiar tale and compare

@ Did the differences change the overall plot? the two using the organizer.

©® What do you think was the biggest
difference?

@ What parts of the story do you think are

necessary to remain the same in order to

keep the original plot?

Great books for this organizer are:

The Random House Book of Fairy
Tales adapted by Amy Ehrlich
(Random House, 1985)

Little Red Riding Hood: A
Newfangled Prairie Tale by

Lisa Campbell Ernst (Simon &
Schuster, 1995)
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Date:

Name:

Let"s Comparel

Title:

Title:

Author:

Author:
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READING RESPONSE

Peep Thinkers

Children will share prior knowledge, ask

. Nome: Jack bae: S€ptember 7
questions, and make associations based | Thinkers
‘ Write any words, phrases, or questions that come to mind during, or affer reading.
on what they see, hear, and understand | = .. The Mitten
before’ during’ or Q'Ffe[‘ re0ding. Words/Phrases Questions/Predictions
winter Whose mitten is it?
MATERIALS: copies of page 59, pencils show What will the animals
) do with the mitten?
WHEN TO USE: before, during, or cold
after reading curious Why is there only

one mitten?

gloves The owner will find
the mitten.

DIRECTIONS:

scarf

ﬂ Decide when you are going to use the
organizer: before, during, or after
reading. Children can then complete the top
portion of the organizer by circling the
appropriate time: before, during, or after, and

filling in the title of the book. Tﬂ@@

@ Have children brainstorm what they think about
when presented with the topic or title. Have them
record their responses in the given columns.
Encourage them to write words, ask questions, or
make predictions. They can use words, pictures,
or sentences.

Consider using this
organizer for nonfiction or
poetry as well.

Have children complete
this organizer prior to
reading and then right
@ Use the organizer to encourage discussion: after reading. Then use
both organizers and

©® What did you see or hear that made you disdies ha L bine Kb,

respond as you did? impacts what they thought
& Were your questions answered by reading about and how their
the story? thinking changed.

A great book for this organizer is:

The Mitten by Jan Brett (G. P.
Putnam’s Sons, 1989)

First Graphic Organizers: Reading © Rhonda Graff Silver, Scholastic Teaching Resources
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READING RESPONSE

What e Means e [He

Children choose a specific incident or ore._Simon oo January 11
theme from a story and connect it to What & Heans te He

o e i , e The Keeping Quilt
their lives.

MATERIALS: copies of page 61,

pencils, crayons " to the family. It was a

) " family treasure. When'my

WHEN TO USE: after reading i " grandparents visit they-
DIRECTIONS: ! ’ bring me treasures. My~
_grandparents come from

ﬂ Have children record the title. T

19

@ Then, have children write a sentence
about something in the story that
reminds them of their own lives. It can be
a character, an action or event, the problem,
the setting, or anything that seems important
to them.

@ Have children write a sentence about how the
topic relates to their lives. If there is no m@
connection, have them write about the situation

and how they felt as they read. Some children may feel

more comfortable
é} Let children illustrate their response. fllustrating first and then
writing about their
illustration. Some children

may illustrate only and then
©® Do you think the same story can mean describe their illustration.

different things to different people? Explain. Encourage all responses.

g) Use the organizer to encourage discussion:

©® How does your experience relate to the
character’s experience? Are there similarities
or differences?

A great book for this organizer is:

The Keeping Quilt by Patricia
Polacco (Simon & Schuster, 1988)
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READING RESPONSE

Al Abeard!

Children will complete three sections
on d trdin in response to what they’ve
read.

MATERIALS: copies of page 63,
pencils, crayons

WHEN TO USE: after reading

DIRECTIONS:

ﬂ Fill in the three boxes at the top of each

train car. They are blank so you can
choose how to direct the activity:

© characters/problem/solution
@ beginning/middle/end

©@ time/place/characters

@ character’s problem/what | would have
done/what the character did in the end

In the example above, the train headings are

beginning, middle, and end.

@ Have the children record the title and complete
each section, writing and/or drawing in the

spaces on each train car.

@ Use the organizer to encourage discussion:

©® What is the relationship between the

train cars?

@ What are some other ways you could fill in

the three headings?

Theo Date: |E|Qy 9
Al Abeardl

Title:

Beginning

Bertioz hedrd” The wagon " A bee flew out

abuzzinhis 'QO'T"ST'UC'RT""'"' ‘of the bass

doubte bass.” Themule " dnd ’S’Tun’g”’r’h’e'

€9

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

Tiip

When reviewing the storg,
especb”g beginning,
middle, and end, try to
show the relationship
between the parts,
reinforcing the transitions
and the key points. It is
difficult to summarize a
story succinctly into three

parts, even for older
children!

A great book for this organizer is:

Berlioz the Bear by Jan Brett
(G. P. Putnam’s Sons, 1991)
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READING RESPONSE

Strele el Intermation

The options are endless with this organizer! vane:_Brook o May 5
Streke ef Informaticn

MATERIALS: copies of page 65, pencils, crayons (X e My Big Lie

=Y

WHEN TO USE: before, during, or after reading

E What did Little Bill learn? ]

DIRECTIONS:

ﬂ Have children record the title. Use the top box to ¢ n

direct children how to use this organizer. Write a
question for them to answer, or use it to identify
beginning, middle, and end. Copy and distribute.
(In the example at right, the focus is identifying
what the main character has learned in the story.
In this instance, children will identify parts of the } He’s lucky because
. . = his mom and dad
story that show what Little Bill learned.) Other | |w= - trust him.
ideas include:

It isn’t good to lie.

{ It's hard to admit
} when you've done
{ something wrong.

© character’s name and three traits
@ list of three different settings
@ problem and three possible solutions

@ story title and three personal connections m@

@ Have the children write or draw their response in

. ; This organizer can also be
each "brushstroke.

used with nonfiction and

@ Discussion questions will depend on the focus of poetry.

the activity.

A great book for this organizer is:
Little Bill: My Big Lie by
Bill Cosby (Scholastic, 1999)
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READING RESPONSE

Ny baverite Things

Children will respond to a story or poem by vame: L€ o September 28

choosing a favorite character, word, phrase, iy Faverite Thlngs
r event nie: Wilfrid Gordon McDonald Partridge
o .

My favorite  character word {(part) was...

MATERIALS: copies of page 67, pencils, crayons,
copy of book read

WHEN TO USE: after reading

DIRECTIONS:

ﬂ Have children record the title. Then have them

66

v ds &Y LY

decide if they will respond by writing their
favorite character, their favorite word or phrase,
or their favorite part of the story. After they have
decided, they circle the chosen response on the
top line.

Have children complete the sentence:

My favorite was...

Invite children to illustrate their response in
the box.

Use the organizer to encourage discussion. (Why
did you choose that as your favorite...?)

If the child responds to his or her favorite word or
phrase, have them explain why that word stood
out. “Did you like the way it sounded? Did you
like the way it looked? Was it a new word? Was it
challenging? Did it make you think of something
else?”

A great book for this organizer is:
Wilfrid Gordon McDonald Partridge
by Mem Fox (Kane/Miller Book
Publishers, 1985)

Once children understand
how to identify a personal
favorite (a character, a
word, or a part),
encourage them to discuss
their choices. For instance,
| see Wilfrid giving Miss
Nancy her memory back
is your favorite part.
What did gyou think about.
or how did you feel,
when Miss Nancy got her
memory back?

Some children will feel
more comfortable starting
with the illustration.
Encourage alternative
responses.
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My FPaverite Things

Title:
My favorite character word part was...
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NONFICTION

Healiction llews

After reading a nonfiction text, children will
identify and illustrate two key facts.

MATERIALS: copies of page 69, pencils,
crayons, sticky notes

WHEN TO USE: after reading

DIRECTIONS:

ﬂ Read a nonfiction text. Have children fill in the

topic and title on the lines at the top of the page.

(Encourage children to use sticky notes to mark
important information as they read, so they can
easily find the facts later.)

@ Help children identify two key facts from the
given text and write them on the lines.

@ Have children illustrate the facts.

é} Use the organizer to encourage discussion:

©® Using question words who, what, where,
when and why have children discuss what
they have learned. This information can be

recorded and used as reference for the class.

For example:
What do snails have on their tongues?
Where do snails have eyes?

68

Arthur How. 2
Snails
The Snail’s Spell
Yoci Pt 2
tnols Aave Snails have eyes
feeih on ther an the tips of
tongues. their feelers

P

e — - — i el

v
e}

Tips

Provide the children with
the organizer prior to
reading to set the purpose.
Explain that children will
be looking for facts.

Prior to reading, use a
KWL, web or brainstorming
to help children focus on
the topic.

Use a big book and
complete the organizer as
a class.

Provide one illustration or
fact on the handout to get
children started.

A great book for this organizer is:

The Snail’s Spell by Joanne Ryder
(Penguin,1982)
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NONFICTION

lentletion Veocabulary

Children will focus on two key words based on a
nonfiction selection.

MATERIALS: copies of page 71, pencils, crayons
WHEN TO USE: during reading, after reading

DIRECTIONS:

ﬂ Have children write the title on the top line.
(They should include the topic if it is not in
the title.)

@ On each line under "Word,"” children write a new
word from the text.

@ Help children determine the meaning of each
word and write each definition underneath. Use
the book as a reference.

é} Use the illustration boxes to draw pictures that
explain each word.

g) Use the organizer to encourage discussion:

© Can you use one of the new words in a
sentence?

©® How do your pictures help teach the
meanings of the words?

A great book for this organizer is:

Ducks! by Gail Gibbons (Holiday
House, 2001)

Name: EVG Dcte:M
Henfictien Vecabulary
Title: Ducks!
Word Word
brood
Definition Definition

‘A-duckoilsits ‘Agroupof
feathers with— ducklings
‘waxy oil. This'is- (baby ducks)

cdlled preening.

) o

71

Tips

Fill in the words prior to
distributing the organizers.

Depending on reading
level, children can identify
their own words as they
read.

Consider assigning small
groups of children a
different set of words
using the same book or
topic. Each group can
share their information so
that the class is exposed to
many new words and
meanings.
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lentiction Vecabulary

Title:
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