Kindergarten: Targets of instruction and methods used for instruction

•
Phonemic awareness—Teachers use explicit instructional techniques and systematic practice to help students acquire skill in identifying the sounds (phonemes) in spoken words

•
Phonics—Systematic and explicit instruction is used to teach students the relationships between letters and the sounds they typically represent in words. Students also receive instruction and practice to help them learn how to use their knowledge of letter- sound relationships to “sound out” unfamiliar words in text. Acquiring strong word analysis/phonemic decoding skills is one of the keys to becoming an accurate and independent reader by the end of first grade.

•
Learning to recognize a small set of high frequency words “by sight”— Teachers provide repeated exposures to words that occur very frequently in kindergarten texts so that students learn to read them at a single glance. This increases reading ease and fluency because these words do not have to be “sounded out.”

•
Vocabulary—Teachers use a variety of techniques, from explicit instruction to incidental teaching, to expand students’ vocabulary, or knowledge of the meaning of words.

•
Oral language comprehension—Teachers read stories and other kinds of text, and discuss their meaning with students to enhance the students’ ability to understand both narrative and expository text. At the same time, these activities can help deepen students’ interest in reading and their sense of reading as a meaningful activity.




First Grade: Targets of instruction and methods used for instruction

•
Phonics/word analysis—First grade is a time for students to expand and deepen both the accuracy and fluency with which they can use a variety of strategies to identify unfamiliar words in text. Teachers will explicitly teach more complex phonics in first grade, and reading will move from decodable, supported texts, to texts with a much wider range of regular and irregular words.

•
Fluency—Students expand the range of words they can recognize “by sight” as they do large amounts of reading, which contributes significantly to the growth of their text-reading fluency. Most words are learned after students have read them correctly multiple times. Teacher modeling of reading in phrases and with proper expression can also help build fluency.

•
Vocabulary—Teachers use a variety of techniques, from explicit instruction to incidental teaching, to expand students’ vocabulary, or knowledge of the meaning of words. Teachers often read texts to students that are beyond their current independent reading ability in order to expose them to more challenging vocabulary than they encounter in text they can read on their own. This helps prepare students for the higher levels of vocabulary they will encounter as they move into second and third grade.

•
Reading Comprehension—Teachers begin to teach specific comprehension strategies, such as the use of story structure, to help students increase their reading comprehension. They also create many opportunities for students to discuss the meaning of the text they are reading. Writing in response to reading and sharing and discussing student writing is also an important instructional technique for reading comprehension.
Second Grade: Targets of instruction and methods used for instruction

•
Phonics/word analysis—Students are taught more complex letter patterns, simple morphological units, and work extensively with decoding strategies for multi-syllable words

•
Fluency—Teachers encourage extensive reading and use specific methods, such as timed readings, partner reading, and reader’s theater, to stimulate growth in fluency.

•
Vocabulary—Teachers continue to provide direct vocabulary instruction as well as instruction to help students learn how to infer the meanings of words they encounter when they are reading.

•
Reading Comprehension—Teachers model and explicitly teach reading comprehension strategies, and provide scaffold support for their use during reading. They also create many opportunities for students to engage in high-level discussions of the meaning of both narrative and expository text. Writing continues to be used as an aid to building reading comprehension, and also as a way of monitoring the growth of students’ spelling knowledge.
Third Grade: Targets of instruction and methods used for instruction

•
Word analysis—Teachers continue to support the growth of students’ ability to identify unfamiliar words in text through morphemic analysis and other word-reading strategies.

•
Fluency—Continued growth in students’ ability to read grade-level text fluently occurs primarily as a result of large amounts of practice in reading meaningful text.

•
Vocabulary—Continued explicit and strategic instruction as in second grade.

•
Reading Comprehension—Students continue to be taught and supported in the use of reading comprehension strategies, and continue to learn how to construct the meaning of text as they participate in carefully guided discussions, both with the teacher and among themselves. Writing in response to reading continues to be an important instructional technique in this area. Although the growth of conceptual knowledge is an important support for reading comprehension from the first day of kindergarten, it becomes increasingly important that students master complex content knowledge from science, history, social studies, etc. in order to maintain their ability to comprehend increasingly difficult expository text in these areas.
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